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Introductions 
•  Andrea: Co-taught in New York City  
•  Maria: Co-taught in Valley Stream, NY 
•  Collaborate through Molloy College 

Division of Education 
•  Co-authored many books, book 

chapters, and articles 
•  Co-present at local, state, and 

national conferences regularly 
•  Co-coach teachers in P-12 programs 
•  Co-facilitate workshops throughout the 

United States and beyond 



Selected	Co-Authored	PublicaMons	



Please	read	and	create	a	graphic	organizer	
based	on	the	following:	

Planificación	del	programas	para	los	
estudiantes	bilingües	
La	elección	del	programa	más	adecuado	para	
los	estudiantes	bilingües	dependerá	de	una	
serie	de	factores	que	varían	según	la	escuela,	
el	distrito	y	el	estado,	como	por	ejemplo	el	
número	de	estudiantes	del	idioma	inglés	que	
Mene	y	sus	antecedentes	educaMvos.	
hWp://www.colorincolorado.org/es/apoyo-escolar-para-los-estudiantes-bilingues	
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What	strategies…	

•  …did	you	use	as	a		
learner?		

•  …	could/should	
we	have	provided	
as	teachers?	



Debrief:	Working	in	the	Target	Language	

•  Cognates	
•  Team	work	
• Home	language	
•  Low-anxiety environment		
•  Schema	

Do	not	be	afraid	of	providing	rigorous	content	to	
students.	Consider	instead	how	you	can	build	their	
strategies	to	learn.	



•  Discuss	various	aspects	of	unforeseeable	
change,	and	its	effect	on	educators	

•  Explore	various	models	of	educaMonal	
coaching	

•  IdenMfy	the	benefits	and	challenges	of	
coaching	teachers	for	the	sake	of	English	
learners	

•  Uncover	the	aspects	of	coaching	that	make	it	
effecMve	and	powerful	



What	Is	Unforeseeable	Change	in	
Educa=on?	



Reasons	Why	Your	Educators	Are	Resis=ng	
Your	Change	Ini=a=ve	

hWp://blogs.edweek.org/edweek/LeaderTalk/2011/05/10_reasons_your_educators_are.html	
	

•  Surprise,	Surprise!	Decisions		are	
without	noMce.	

•  Loss	of	Control.	Feeling	that	changes	
are	being	done	to,	rather	than	done	by,	
those	affected.	

•  Loss	of	Rou=ne.	Concerns	that	change	
will	require	educators	to	quesMon	familiar	
(and	comfortable)	rouMnes	and	habits.	



Reasons	Why	Your	Educators	Are	Resis=ng	
Your	Change	Ini=a=ve	

hWp://blogs.edweek.org/edweek/LeaderTalk/2011/05/10_reasons_your_educators_are.html	

• We've	Seen/	Done	This	Before.	
Expect	the	iniMaMve	is	temporary.	

•  Concerns	About	Competence.	Can	I	
do	it?	How	will	I	do	it?		

•  Ripple	Effects/More	Work.	Change	
ohen	increases	workloads.	



Why	Might	Coaching	Be	the	Answer?	



5% of teachers will transfer a new skill into 
their practice as a result of theory 

 
 
 
10% will transfer a new skill into their practice 
with theory and demonstration 

20% will transfer a new skill into their practice with 
theory, demonstration and practice within the training 

25% will transfer a new skill into their practice with 
theory, demonstration, practice and feedback within 
the training 

90% will transfer a new skill into their practice with 
theory, demonstration, practice and feedback within 
the training, and coaching support in 
school The Coaching Toolkit ©  

Shaun Allison and Michael Harbour, (SAGE) 2009 







Overcoming Resistance 
Treat	"head"	or	intellectual	resistance	as	an	issue	of	
perspecMve.		
•  You	have	to	see	something	new	before	you	can	do	
something	new.	

	
Treat	"heart"	or	emo&onal	resistance	as	an	issue	of	self-	
esteem.		
•  "Saving	face"	is	a	criBcal	issue	in	making	change	happen.	
	
Treat	"feet"	or	behavioral	resistance	as	an	issue	of	habit.		
•  Behavioral	resistance	has	both	systemaBc	and	cultural	
components,	which	must	be	addressed.	



A	Whole-School	Improvement	Strategy	
Eisenberg	(2011)	

Instruc&onal	coaching	fosters	:	
– CollecMve	problem	solving	
– Targeted	professional	development	
embedded	in	the	regular	school	day	

–  Improved	individual	and	collecMve	
performance	

– ValidaMon	of	instrucMonal	pracMces	
– The	building	of	collaboraMve	cultures	
– The	improvement	of	student	engagement	
and	learning		



The	Power	of	Clear	Explana=ons		
Jim	Knight	(2013)	

hOp://www.instruc&onalcoaching.com/clear-explana&ons/	

• Why:		
• Simple:			
• Modeled:			
• Memorable:	
	



CollaboraBve	Coaching	

The	coach	and	the	teacher	do	the	
following:	
•  Co-plan	lessons	together	
•  Co-teach	planned	lessons	
•  Co-assess	and	gather	student	data	
•  Reflect	on	the	instrucMonal	process	





Various	LENSES		



Context	for	Coaching	
	

•  Peer	coaching	
•  TOSAs	–	Teachers	on	Special	Assignment	
•  External	expert	as	coach	
•  Administrator/District	leader	as	coach	
•  Inter-visitaMon	of	teachers	within	school	or	
district	

•  Coaching	as	a	part	of	school	culture	



What	should	be	the	focus	of	
instrucBonal,	collaboraBve	coaching	
to	enhance	teaching	for	English	

learners?	
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Non-Nego&ables	
August & Shanahan, 2006; Hadaway, Vardell, & Young, 2006  
 



Instruc&onal	Strategies	
(GoOlieb,	2013)	



DELIVER	

Differen&a&on	

Engagement	

Language	
Objec&ves	

Instruc&onal	
Strategies	

Varied	
Teaching	
Prac&ces	

Equity	

Rigor	



Teachers’	Knowledge,	Skills,	Level	
of	Implementa=on		

	
RED	FLAG		

	
	 	 	 	GREEN	FLAG	







Visible	Learning:	John	Haae	



John	Haoe’s	Visible	Learning	(2012)		







John	Haae	(2015)	
•  …	the	greatest	influence	on	student	
progression	in	learning	is	having	highly	expert,	
inspired	and	passionate	teachers	and	school	
leaders	working	together	to	maximise	the	
effect	of	their	teaching	on	all	students	in	their	
care.		

•  There	is	a	major	role	for	school	leaders:	to	
harness	the	exper&se	in	their	schools	and	to	
lead	successful	transformaMons.		



John	Haae	(2015)	
•  There	is	also	a	role	for	the	system:	to	provide	
the	support,	Mme	and	resources	for	this	to	
happen.		

•  Puong	all	three	of	these	(teachers,	leaders,	
system)	together	gets	at	the	heart	of	
collabora&ve	exper&se.		









Passive	Recipients		

Rather	than	being	passive	recipients	of	learning	
originaMng	from	lectures,	PowerPoint	
presentaMons,	and	assigned	readings,	students	
must	internalize	new	informaMon	and	skills	
while	being	acMvely	engaged	in	thinking	about,	
processing,	reorganizing,	and	applying	the	
informaMon	(Marzano,	Pickering,	&	Heflebower,	2011,	Ritchhart,	
Church,	&	Morrison,	2011,	Dove,	Honigsfeld,	&	Cohan,	2014;	Honigsfeld	&	
Dodge,	2015).	





	Shic	in	Expecta&ons		

•  Create	instrucMon	that	engages	all	
students	in	different	modaliMes	such	
as	speaking,	wriMng,	reading,	and	
listening	

•  Establish	the	expectaMons	for	a	
SWIRL-ing	classroom		



Within	Group	Diversity:	ELLs	

•  Students	acquiring	a	second	language	
progress	through	five	predictable	stages:		

	
–  PreproducMon		
–  Early	producMon	
–  Speech	emergence	
–  Intermediate	fluency	
–  Advanced	fluency	

	
	

Five	Levels	of	Language	and	
Literacy	Progressions:		

•  Entering	
•  Emerging	
•  Transi&oning	
•  Expanding	
•  Commanding	
hOp://www.engageny.org/resource/new-york-
state-bilingual-common-core-ini&a&ve		



Consider	the	following:	•  As	an	instruc=onal	coach,	what	strategies	do	
you	acknowledge	that	support	Moises	in	his	
class?	

•  How	would	you	coach	this	teacher	to	use	
addi=onal	strategies	to	beUer	support	
Moises?	



IMMERSION	



Video	Debrief	
Already	in	place:	
•  Class	had	other	children	who	spoke	his	home	
language	

•  The	class	was	rich	in	print	resources	
•  A	bilingual	dicMonary	was	available	for	his	use.	
•  Teacher	chunked	informaMon	from	the	problem	on	
the	board		

•  Teacher	maintained	a	welcoming	and	posiMve	
demeanor		



Coaching	Points	
Addi&onal	strategies	to	support	Moises:	
•  WriWen	lesson	objecMves	
•  Verbal	scaffolding	
•  Use	of	realia	
•  Picture	clues/drawings	
•  Word	walls	
•  Use	of	home	language	
•  FacilitaMon	of	team	work	
•  TranslaMon	of	key	terms	
•  Co-teaching	

	






